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The problem. The purpose of this study was to collect 
and analyze data received from recent graduates of the teacher 
education program at Drake University and to determine their 
perceptions of the preparation based upon program objectives. 
A secondary purpose was to provide information to the College 
of Education at Drake University. 
Procedure. University records were used to locate the 
names and addresses of the 1980 through August 1983 graduates 
of Drake University's Teacher Education Program. The survey 
was designed to obtain demographic, educational, employment 
data and the perceptions to the instructional objective state- 
ments. Two mailings produced a return of 64 percent of the 
surveys. The data presented the percentage of positive re- 
sponses and mean values of the program objectives. The data 
was divided into subgroups based upon program major and gradu- 
ation years. Descriptive statistics, a t-test and a oneway 
analysis of variance procedures were used to test the hypotheses. 
Findings. The graduates' perceptions of their program 
objectives paralleled the findings of previous studies. Sig- 
nificant differences were found in four objective items between 
mean values by major groups and in one objective mean value for 
the graduation year groups. Graduates were very or somewhat 
satisfied about teaching. The majority of graduates were ele- 
men najors and female with one year of teaching experience. 
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~urlclusions. Positive feedback and program improvements 
e indicated by the 1983 graduation year group. The student 
ching experience was a major strength to the program, while 
LIIC lack of supervision and advisement needed improvement. 
Overall, the graduates indicated that Drake's teacher educa- 
tion program was very relevant and prepared them for the 
+aaching profession. 
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CHAPTER ONE 
Introduction 
thes 
-. F 
Critical to any teacher education program is the 
determination of how well the program is preparing teachers 
to function successfully in classrooms. A viable educational 
program needs a systematic, valid procedure for evaluating 
the product, the teacher, and the process or program. 
Prudent management requires periodic examination in 
detail by the officials who are charged with the responsi- 
bilities for setting policy and direction of an instruc- 
tional program. By examining useful information about a 
program through an evaluative process, the data obtained 
can provide information upon which administrative and 
program judgments can be implemented. In any educational 
under g, there arises in the minds of those responsible 
for p ~ u ~ ~ ~ ~ r n s ,  those teaching in the programs, and those re- 
ceiving the instruction in the program, many questions. 
e are who will benefit and what are the benefits? 1 Among 
A stuay or ctr~dent profiles and program evaluations can 
h, "AI 
egree 
-c 2 J  
Smitl I Appraisal of the Program Leading to 
the C ate Dl at Drake University Based Upon a 
Follow-up Study CJL rcs Participants," Diss. Drake Univ., 
p.  8. 
provide a guide which administrators can use to help them 
make decisions and judgments for program improvement. 
Administrators who are willing to permit an evaluation of 
program participants are also displaying a willingness and 
interest in making changes based upon this information, 1 
Pur~ose of the Studv 
Planning for the future of the teacher education program 
at Drake University has become an important concern for the 
University, College of Education, and the college faculty. 
During 1985, Drake University's Teacher Education 
Program will be reviewed by the National Council on Accredi- 
tation for Teacher Education (NCATE). NCATE Standard 6 
states: 
Maintenance of acceptable teacher education 
programs demands a continuous process of 
evaluation of the graduates of existing 
programs, modification of existing programs, 
and long range planning. The faculty and 
administrators in teacher education evaluate 
the results of their programs, not only 
through the assessment of graduates, but, 
also by seeking reactions from persons in- 
volved with certification, employment and 
supervision of its graduates. The findings 
of such evaluations are used in program 
modifications. 
Therefore, the purpose of this study was to evaluate 
the under 3te teacher education program at Drake 
rTn;~~ersity based upon a survey of the perceptions of the 
th, p. 8. 
graduates of the Teacher Education Program from 1980 through 
August, 1983, as to the effectiveness and expected benefits 
of the program. (See program requirements, Appendix.) 
Specific questions which this study addressed were: 
1. What percentage of the Teacher Education 
graduates from Drake University have been employed 
in a teaching position since graduation? 
2. How do the Drake University College of Education 
graduates perceive their ability to analyze and 
to plan learning situations in the classroom? 
3. How do these graduates perceive their ability to 
manage the learning environment? 
4. How do Drake graduates perceive the objectives of 
the teacher education program in terms of effec- 
tively preparing them to be teachers? 
5. What were the strengths of the teacher education 
program? 
6. What were the weaknesses of the teacher education 
program? 
7 .  What changes in employment have occurred since 
graduation from the teacher education program? 
Hypotheses 
The following hypotheses were tested: 
1. There are no differences in the program objectives 
perceived by the teacher education graduates from 
Drake University based upon elementary and 
secondary majors. 
. There are no differences in the responses of the 
teacher education program graduates based upon 
years of graduation, 1980-81-82-83. 
Cmportance of the Study 
Educators, administrators and coordinators working with 
teachers-to-be have been assuming the responsibilities for 
4 
the performance of their graduates. Teacher e ion p: 
grams have been faced with internal and external mandate: 
that have been demanding these program administrators to 
identify the ob jectj 
teaching performances or r n e l r  
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among teacher education faculty, school administrators an5 
pre- and in-service teachers of the perceived benefits of 
the teacher edueati~n program objectives, 
Delimitation of the Study 
This study was limited to an examination sf those 
Drake University graduates certified by the Iowa Department 
Q£ Public Instruction after completing the undergraduate 
Teacher Education Program requirements from 1980 through 
August, 1983, 
Limitations of the Study 
This research was conducted as a follow-up study. Thre 
study had a basic limitation in fincling those graduates from 
the 1980 to August, 1983, programs. Only the surveys that 
were returned by the subjects with teaching experience were 
analyzed for statistical and non-statistical data. An 
accurate sample was established by the 179 respondents. 
There were no responses from ninety-eight mailings. 
teac 
Definition of Terms 
In this study, the term, PERCEPTION, refers to an aware- 
ness or an interpreted comprehension in reference to the 
:hing preparation experienced by those graduates examined. 
The word, GRADUATES, refers to those students completing 
Drake University's undergraduate teacher education program 
xirements and who have been certified by the State of Iowa 
6 
Department of Public Instruction during the time period 1980 
through August, 1983. 
The term, ACCREDITATION, refers to the authorization 
and approval for maintaining high quality standards in the 
teacher education program at Drake University by the National 
Council on Accreditation for Teacher Education (NCATE), North 
Central Accreditation (NCA) and the Iowa Department of public 
Instruction (DPI) . 
Summary 
Wit ands put upon higher education to meet the 
future needs of the teacher in the teaching profession, it 
becomes more important than evaluation be conducted on a 
regular basis. 
Chapter Two will provide a review of the literature 
pertaining to follow-up studies relating to teacher educa- 
tion program evaluations. 
CHAPTER TWO 
Review of Literature 
This chapter presents a review of related research and 
professional literature pertinent to the study of teacher 
education program evaluation. This review has been organized 
to emphasize the need for teacher education program evalua- 
tion and follow-up studies. Analyzing literature reviews 
and conclusions of recent studies in this area support this 
endeavor 
The Studies 
Using the results of his research, J. T. Dillion con- 
cluded that program evaluation was essentially needed for 
two purposes: (I) to provide reliable information about 
the effectiveness of program efforts; and (2) to meet the 
standards of certifying and accrediting agencies (NCATE). 1 
nal researcher Jerry Ayers believed that teacher Edu 
.--I-., e d u c a ~ ~ ~ ~ l  rlau become a major concern not only for institu- 
tions of higher education, but also for a variety her 
group J . ,  state departments and certifica- 
+,9n ~oa,,-,. In recent years. the emwhasis has been placed 
; and 
1rdcI . 
IJ. T. D n and Stanley S. Starkman, "A Model Approach 
Evaluation eacher Education Programs," Education, 
summer I a n 1  p. 366. 
on the importance of teacher education evaluation at insti- 
tutions of higher education for purposes of program improve- 
1 
ment. From his studies, Ayers compared teacher education 
to industry in that it needed to evaluate the "product" 
(i.e., teacher education graduates) and to feed this evalua- 
tion information back into the program of preparation in 
order to improve the quality of the teaching profession. 2 
Farrar indicated that the determination of satisfactory 
teaching performances based on teacher preparation was de- 
pendent on the critical development of an appropriate 
criterion/criteria of teaching effectiveness. 3 
Accc to the Ronan report, important research done 
by Barr and others concluded that what was required was not 
criteria for determining who was an effective teacher, but 
the criteria for determining what was effective teaching be- 
haviors. 4 
I Jerry Ayers, Follow-up Studies of Tennessee Technologi- 
cal University: A Model for Teacher Education (ERIC ED 
179 5 3 5 ) ,  p. 10. 
3~arroll D. Farrar, Developing and Utilizing Under- 
graduate Program Objectives for Developing Evaluative 
Instruments (ERIC ED 206 7291.  
4 ~ .  W. Ronan, Evaluating College Classroom Teaching 
Effectiveness (Washinqton, D.C.: U.S. Department of Health, - - - - - - - 
Rdi~cation and welfare; 1970) , p. 3. 
9 
In another study, Ronan cited Barr addressing the need 
for a valid means of evaluating the effectiveness/success of 
a teacher's behavior. He determined that teaching effici- 
ency would be predicted and measured by the following four- 
way classification: 
1. The teacher as a friend and counselor; 
2. the teacher as a director of learning; 
3. the teacher as a citizen of a school community; 
and 
4. the teacher as a professional worker. 1 
Observing these various teacher behaviors and performances 
have prompted further investigation and analysis for a con- 
tinual evaluation process of these changing programs. 
One of the changing realities of teacher education has 
been the realistic need for better evaluation of programs. 
James Cooper and B. Dell Felder at the University of Houston 
pointed out that the survival of some programs may depend 
on how well the evaluation effort has been implemented. 2 
They stressed the demand for a conceptual model which could 
serve as -k for the evaluation of all teacher 
education programs and provide the basis for collaboration 
among in! 
Eva 
Edu 
:Sons engaged in these efforts. 3 
nes Cc-,-_ and B. Dell Felder, "Needed: Systematic 
3n of Teacher Education Programs," Action in Teacher 
n, - Summer 1980, p. 17. 
id. 
These efforts to evaluate teacher education were often 
plagued by several critical problems. Referring to the re- 
search conducted by Cooper and Felder, several of these 
problems stemmed from the following conditions: 
1. The knowledge base to support evaluation 
efforts is weak; 
2. evaluating the effects of teacher education 
is costly since financial support for all 
teacher education is minimal with the major 
share being directed toward program opera- 
tions; and 
3. those teacher educators involved in evalua- 
tion efforts have little opportunity to 
share concerns on a regular basis. 1 
In addition to these problems, the State legislature 
pressures of cutting costs, spending, and reducing personnel 
mandated college and university staffs to evaluate their 
current programs with a directive toward reducing these 
areas.2 All too often, the results from these efforts have 
been the following: 
1. Unsuccessful efforts were sometimes not 
coordinated and/or duplicated; 
2. unnecessary trial and error attempts in- 
creased the costs and frustrations associated 
with evaluations; and 
3 .  progress toward developing effective evalua- 
tion practices became a long, drawn-out, 
delavins process. 3 
'cooper and Felder, p. 21. 
id., E 
11 
Investigating follow-up studies has also re- 
searchers of evaluation programs helpful assistance 
direction. Follow-up studies of Drake University g tes 
conducted by Murdock, 1962; Armstrong, 1963; Baty, 1966; 
Means, 1973, 1979; Prine, 1975; and Smith, 1980, added 
particular interest to this research. 
Murdock examined graduates, their current stat nd 
their opinions concerning problems of beginning teacners 
and the effectiveness of their undergradi 
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4 .  What are their evaluations of the program(s) 
from which they graduated?' 
Meansf study provided basic data such as, almost all of 
those who remained in education (over 80 percent) were em- 
ployed by small local school districts and less than half 
of these graduates reported additional graduate study since 
earning their last degree. 2 
What Meansf study neglected was a thorough investigation 
of these graduates' evaluations and perceptions of the 
College of Education programs in preparation of their current 
performances and teaching behaviors. 3 
The research conducted by Donald Prine reinvestigated 
the work of Means. Prine also added information to the fund 
of knowledge about the graduates1 evaluations of the College 
of Education programs. He noted the extent to which these 
graduates perceived their performances and activities 
necessary to effectively display mastery of the stated 
objectives of the particular education program from which 
they had received instruction. 4 
Prine presented his conclusions as follows: 
- 
ins, pp. 71-72. 
1. Drake University College of Education gradu- 
ates are generally finding employment in the 
education profession, but not consistently in 
their area of specialized training. 
2. Fewer than one-half of Drake's College of 
Education graduates earn additional graduate 
credit within the first two years following 
graduation. 
3. The graduates' perceptions of the relative ade- 
quacy of various aspects of the program roughly 
parallel the faculty's perceptions of program 
emphasis. 
4. Supervisors generally rate the graduates per- 
formance of the objectives of Drake's program 
in a more positive manner than the graduates 
rate the same program objectives. 
5. There is a relative weakness or Pack of emphasis 
as perceived by both faculty and graduates in 
the program objectives associated with community 
education, participation in professional groups, 
directing extra-curricular activities, budget 
preparation and off ice management. 
The work of Katz, Raths, Mohanty, Kurschi and Irving 
critically examined the role and value of follow-up studies 
in conducting evaluations of teacher education programs. 
They pointed out that the current NCATE standards required 
teaching educators to conduct evaluations of their programs 
by the use of follow-up studies as a key component of the 
evaluation process.2 Katz obtained a sample of program 
evaluation follow-up study reports from an Educational 
'~rine, pp. 160-61. 
2r Katz et al., "Follow-Up Studies Are They Worth the 
Tro, ' Journal of Teacher Education, 32, No. 2 (1981), 
18. 
Resources Information Center (ERIC) system and analyzed them 
to discover: 
1. The extent to which the respondents were 
representative of the target population; 
2. the nature of the recommendations given; 
and 
3. the extent to which the follow-up study 
provided direction and assistance in 
program planning and revision. 1 
His findings were: 
1. The representativeness of samples used in 
follow-up studies produced a response bias; 
2. the issue of interpreting evaluation data and 
making programmatic decisions based on those 
interpretations must be placed in a broader 
context of utilization of evaluation data and 
by defining the term "use"; 
3. "applicabilityw--a combination of the first 
two findings. That is, follow-up evaluation 
studies should be based on investigations 
that use appropriate samples and that result 
in specific recommendations. 2 
However, it should be noted that the applicability of any 
evaluation data depends on the values and perceptions of 
the persons who are determining what is applicable and what 
is not. 
Katz stated several suggestions for the improvement of 
jram evaluation follow-up studies. They were: 
Credibility, teacher education follow-up evalu- 
ations should strive for scientific credibility; 
pp. 2: 
2. verisimilitude, the appearance and the per- 
suasiveness of an evaluation report as well 
as the recommendations are important (put 
meanings into action of an evaluation); 
3. specify comments, focus on recommendations 
and make quality suggestions; and 
4. feed-forward problems (the problem of social- 
ization in the teaching profession). 1 
While Katz's findings suggested several important issues, he 
did not provide a totally accurate reflection of teacher 
education program evaluation. 
By combining survey techniques, rating scales, open 
and closed questionnaires and personal interviews, most 
colleges of education had devised some means of evaluating 
their teacher education program. The majority of program 
evaluations in education were follow-up studies. Ernest 
Middleton and Sheila Cohen concluded in their study that the 
most interesting outcome of the evaluation procedure and 
follow-up studies was the development of new channels of 
communication and feedback bet----- recent graduates and 
faculty . 2 
Most often, follow-up studies were conducted by schools, 
col I and departments of education to determine the 
) which institutional or program objectives were 
dleton and Sheila Cohen, "Evaluating a 
rogram," Journal of Teacher Education, 
. 44. 
being attained by graduates. ' They compared "rough and 
ready" estimates of the discrepancy between the levels of 
competency expected of and achieved by trainees. 2 
These similar as well as specific purposes were also 
examined by researchers of North Texas State University in 
their combined 1975 study. Using four conditions, these 
authors compared their findings to accomplished personal and 
professional activities, effectiveness of various aspects 
of the teacher program, determining strengths and weaknesses, 
and suggestions for program improvement. They derived their 
conclusions as follows: 
1. A sound program of teacher education is 
needed in order to prepare teachers for 
schools of the future; 
2. teaching skills and knowledge essential 
for teachers of the 1980's and 1990's must 
be determined; 
desirable curriculum revisions are 
necessary; and 
4. the need to evaluate the current programs 
of teacher education through follow-up 
studies will improve present professional 
education programs. 3 
'~ar~ D. Borich, Three School Based Models for Con- 
ductina Follow-UP Studies of Teacher Education and Traininq 
I R R l  
lis Nicklas et al., A Study of the 1975 Teacher 
I Graduates of the North Texas State University 
180 9 9 9 ) ,  p. 2. 
Summary 
While the formats of all these studies vary, most were 
conducted on recent graduates of a training institution who 
were currently employed in the teaching profession. These 
activities usually produced an accumulation of self-report 
data from inservice teachers and an indication of the extent 
to which these teachers valued and applied the objectives of 
their training program with the "competencies" they were 
taught. 2 
Generally used in the formative evaluation of a train- 
ing program, follow-up studies also answered the needs of 
many institutions, state departments of education, and 
national or regional accreditation agencies for sumrnative 
data. Program or institutional accreditation of ten 
stipulated that follow-up studies be conducted, and demanded 
for program accountability for both parent institutions and 
supervising state agencies. Theref ore, follow-up data has 
been used frequently for confirmation as well as for revi- 
sion purposes of programs. 
A closer examination of follow-up studies, however, 
I Bor 
.ow-up 
rhree 
ies of 
School Based Models for Conducting 
i Teacher Education and Training, p. 10. 
19 
revealed that much of their intent was to evaluate program 
effectiveness versus the competencies commonly researched in 
process-product studies.' Often. the results of follow-up 
studies were substituted for those of more pristine field 
studies, which observed teacher behavior and measured pupil 
outcome, but all too often had been too impractical or too 
costly to be conducted by a single institution.2 Henceforth, 
the rising popularity of follow-up studies have been linked 
to their categorization as a "field study," their relatively 
ata" by inexpensive format, and their accep. 
proponents of accountability. 3 
Three School Bas 3els for Conductinq 
~ o l l ~ ~ - ~ ~  , , , i ~ a u c a a i o n  and Training, p. 16. 
ed Moc 
-, 
CHAPTER THREE 
Procedures 
An initial discussion was held with the Dean of 
College of Education and five selected faculty members to 
identify areas in which they felt the College of Educationv= 
Teacher Educagion Program (undergraduate level) could ben 
fit from I J .  That discussion produced parameters for 
this study. L C  has been determined that certain baseline 
data needt s program, its 
objectives, and its cipants. Prior 
University of comparanle efforts have bee 
mode 
veying thl 
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tive 
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*he teacher ed~cation requirements and had been certified ts 
*each by fAe S t a t e  of Iowa Department of P u b l i c  33nstructian 
{see Appendix) , 
The rationale for u s i n g  t h i s  pllopulattion was based =pan 
i t w o  nationax surveys ccmdurtef by Wdirms and C r a i g  regarding 
the extent an6 nature of fshlow-up s t u d i e s  being conducted 
w i t h i n  the calleges of education, Over 50 percent of %he 
calfeyes are c ~ l l e c t i n g  data fsam graduaees within the 
first year a£ graduation and approximately 26 percent are 
obtaining foXlaw-up data within gous years of graduatirrra, 2 
Instrument Devehprnent 
The survey objective items w e r e  identified in a 
previous ex~aluakim conducted by Brine in 1975, Pr ine  used 
the Delphi Technique to measure the goals and objectives of 
the teacher education program at Drake University. The 
survey was reviewed ze Dean of ollege of Education 
and those faculty involved in the teacner education program 
at Drake University survey was then redesigned by the 
research€ nistered to a selected group of students 
and teachers. ng this pilot test, these persons were 
asked to provi mments and criticisms of the survey con- 
and 
Kat: 
tr and 
- - -  
compr 
lald C 
ram De 
mrnal 
- 
I .  Ada 
ehens: ion ar ld con tent. The match of 
ms ant Craig )gram Evaluation 
ment In 'reacner Educaclwn: A Response to 
r Education, Sept.-Oct., 1981, p. 21. 
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questions with the objectives of the program were reviewed 
by selected faculty of the undergraduate teacher education 
program, the researcher and her committee. 
Data Collection 
Lists of names of those students graduating from the 
~eacher   ducat ion Program during 1980 through August, 1983, 
were obtained from the registrar and the alumni office at 
Drake university. This produced names and addresses for 303 
subjects. 
The first mailing consisted of a survey instrument, a 
cover Letter signed by the Dean of the College of Education, 
and a postage-paid return envelope. These were mailed to all 
303 identified subjects (see Appendix). Surveys were mailed 
first class delivery with a request to forward to different 
addresses as recorded by the post office. The first mailing 
resulted le return of twer x envelopes which the 
post office was unable to deliver. Thus, the total mailing 
population became 277. 
Af tc 3 second mailing was sent to those 
subjects wno did not return the surveys by the specified date. 
Each survey was coded so that follow-up mailings could be 
madl as confidential. 
malllnqs resulted in a return of 179 surveys for a 
cvey r 
veys, 101 5 
ays, i 
of 64.6 percent. Of the 179 returned 
tes were or had been employed in the 
teaching profession since graduation from Drake's program: 
the remaining seventy-eight did not enter the teaching pro- 
fession. 
Data Analysis 
Using the 179 returned surveys, a format was designed 
for data entry. The Statistical Package for Social Science, 
SPSSX, system of computer program for analysis was used to 
determine the data designs needed and to provide evidence in 
order to test the hypotheses. Statistical analysis using 
frequencies, means and a t-Test were applied to test Hypothe- 
sis 1. A one-way analysis of variance and the Tukey Test 
(comparison of mean values by standard deviation ranges) were 
applied to test Hypothesis 2. 
The analysis and presentation of this study were: 
1. To determine what effect the program objectives 
had in preparing its graduates in the teaching 
profession as perceived by the graduates of the 
teacher education program; and 
2. To determine if any administrative and/or 
curriculum revisions are needed to maintain the 
teacher education program based upon the 
accomplished program objectives as perceived by 
the graduates. 
Summary 
This chapter PI .ed a discussion of the study in- 
I;nrr. the procedures, the instrumentation, the data 
n and 
ter Fc 
nm th4 
the f ~ent of the data. 
our will present an analysis of the data re- 
e survey respondents. 
CHAPTER FOUR 
Presentation of the Data 
The data presentation was divided into five sections. 
Tables 1-4 exhibit demographic, educational and employment 
characteristics of the teaching and non-teaching teacher 
education program graduates who responded to the survey. 
Tables 5-6 reveal the evaluation of objectives perceived by 
the respondents with teaching experience by a percentage of 
positive responses to the objectives by major concentration 
and by graduation year. The third section, Tables 7-8, pre- 
sent the evaluation of objectives perceived by the 
respondents with teaching experience by mean averages of 
responses to the objective items by major and graduation 
year groups. Tables 9-10 show the findings of a t-Test based 
upon mean values of the objective items by major study 
groups, and a one-way analysis of variance results of the 
Tukey Test on program objectives based upon graduation year 
means. The fifth section, Tables 11-14, record the four 
open-ended questions of the survey. 
The following definitions clarified the interpretations 
of the tables and headings: 
TnTqL: - included only the 101 survey graduates 
teaching experience. 
TEACHING WSPONDENTS: included those graduates who 
are or have been employed in the teaching profes- 
sion since graduation from the teacFn- -3ucati 
program at Drake University. 
NON-TEACHING RESPONDENTS: includes those seventy- 
eight graduates who have not been employed in the 
teaching profession since graduation. Program 
objectives were not evaluated by this group. 
ELEM: respondents who indicated completion of the 
teacher education program in elementary education. 
SEC: those survey respondents who indicated a major 
-
study area in secondary education. 
ONE-WAY: tested mean values and trends across 
graduation year categories. The key word "ranges" 
directed the computer to test all possible pairs of 
group means. This test included a standard analysis 
of variance sununary indicating the significance of 
the obtained F ratio. 
TUKEY TEST: provided an honestly significant differ- 
ence at the . 0 5  level. Tukey uses a single range 
value for all comparisons, regardless of how many 
means are used for each group. It is approximate 
for unequal group sizes. 
t-TEST: provided the capability of computing prob- 
ability levels for testing whe : the 
differences between two indepe 
are significant at the .05 lev 
-e mea 
1, indi 
. . 
data in Ta .cates a total of 101 teaching The ble l i  
respondents to the survey Items. Three-fourths of '"- 
respondents indicated elt Lry education as their 
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graduates completing their teacher education program in 1981 
through August, 1983. The 1981 and 1982 graduates each repre- 
sented 26.7 percent of the survey population. As anticipated 
with the decline of teaching employment opportunities, the 
1983 graduates only represented a 21.7 percent response rate 
to this study. 
Table 1A 
Characteristics of the Teaching Graduates from the 
Teacher Education Program Follow-Up Study, 
Drake University, 1980-1983 
Undergraduate Major Number Percentaqe 
Elementary Education 
Secondary Education 
Total 101 100.0 
Note: Elementary education comprises special education, 
early childhood, and reading concentrations. Secondary 
education comprises English, math, physical education, health, 
recreation, dance, social studies, history and art concen- 
trations. 
data in Table IC presents the sex characteristics 
2spondents. The teacher education program being 
preaomlnately female (87.1 percent) would follow the pattern 
B perc 
males 
-.----. 
fessic 
;wondents were male. ~f the s u r v r  
Table 1B 
Graduation Year Characteristics of the Teaching Graduates 
From the Teacher Education Program Follow-Up Study, 
Drake University, 1980-1983 
Year Graduated Number Percentage 
Total 101 100.0 
Table 1C 
Sex Characteristics of the Teaching Graduates from the 
Teacher Education Program Follow-Up Studyr 
Drake University, 1980-1983 
Sex 
- 
Number Percentage 
ale 
Male 
nent character- The data ble  2 
indent, 
refer 
s to t 
:s to the el 
~ t y - f  our per- 
nployed in the 
istics of the respu 
the rE 
. - 
are eT: 
_ L  2 r  
son 
D e s  b l e  lnuacat-'= r n a L  re.% percent are 
rcent I5.9 percent) 
Table 2 
Current Employment Characteristics of the Respondents to 
the Teacher Education Program Follow-Up Study, 1980-1983 
Number Percentage 
Status in Teachinq* 
Location : 
Des Moines Area 
In Iowa 
Illinois/Wisconsin 
Kansas, Nebraska, Texas/Florida 
Other 
Total 101 100.0 
Years Teaching* 
1 Year 
2 Years 
3 Years 
4 Years 
Less than 1 Year 
- -  
Total 
Attitude About Teachinq 
Very Satisfied 42 41.59 
Somewhat Satisfied 23 22.77 
Neutral 22 21.78 
Somewhat Dissatisfied 6 5.94 
Very Dissatisfied 0 0.0 
No Response 8 7.92 
Total 101 100.0 
*Teaching or have taught since graduation. 
29 
were employed in Illinois and Wisconsin schools and 11.9 per- 
cent were employed in Kansas, Nebraska, Texas, and Florida. 
The remaining 41.6 percent indicated teaching in other states, 
Canada and foreign countries. 
Almost half of the survey respondents had been teaching 
for one year. Approximately 19 percent had been teaching 
two years, 21.7 percent had been teaching three years, and 
2.9 percent had been teaching for four years. Only 8.9 
percent had taught less than one year since graduation from 
Drake's teacher education program. 
In Table 2, most of the survey respondents indicated 
"very satisfied" or "somewhat satisfied" attitudes about 
teaching. No responses were reported as being "very dis- 
satisfied" about teaching. Only 21.7 percent of the 
respondents remained "neutral" in their attitudes about 
data 
ent o! 
L _ _  -- 
rho we 
lditio 
prest 
re em] 
nal ec 
. 4  pel 
- 7  --1- 
- 
lleger 
rcent 
---L: - 
somewl 
cent ( 
teaching. Graduates ref to being " at dissatis- 
fied" about teaching represerlted 5.9 per ~f the survey. 
The in Table 3 2nts the characteristics of 
those respondents n  loved in tkn +nsching profes- 
sion and pursued ad .on si raduat 
Sixty-f ive pel or 64 e respondents had 
not pursued any aaditiona~ eaucal;lull. ~hirteen persons or 
12.9 percent had indicated returning to Drake University. 
Two perc n Iowa State 
Universiq CJL ulr Jniverslty L- -- .,-, ..----- -0.8 percent 
enrol 
~a - wh 
L I G  LrGl  
nce gi 
led il 
i l e  21 
had enrolled in otk s and universities not located 
Table 3 
Characteristics of the Teaching Respondents to the 
Teacher Education Program Graduat rllow-Up 
Study, 1980-1983 
mber Percentage 
Additional Education 
College/University: 
Drake 13 12.9 
Iowa State University/University 
of Iowa 2 2.0 
Other 21 20.8 
None 65  64.4 
Total 101 luu.0 
Credits: 
1-6 
7-12 
13-24  
25+ 
None 
Total 
Degrees Earned: 
Masters 
Specialist 
Nonc 
Total 
- 
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in Iowa. 
Of the credits earned by the 101 respondents since 
graduation from the teacher education program, 10.8 percent 
had completed twenty-five or more credits. Table 3 indicates 
that 9.9 percent had completed one to six credits, 6.9 per- 
cent of the respondents completed seven to twelve credits 
and 7.9 percent had completed thirteen to twenty-four credits. 1 i 
Seventeen of the 101 survey respondents (16.8 perce-+\ Lad 
completed a masters or specialist degree since thei dua- 
tion from Drake's p 
not earned any a d d i ~ ~ u ~ l d ~  L L ~ U I L ~  u 
Table 3. 
Table 4 was developed only for rmatlonal p es 
of the characteristics of those non-ceaching gradua--- : 
Reasons for not teaching, year of g 
gram and sex characteristics were t 
In Table 4, one-half (50 perce 
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Table 4 
characteristics of Non-Teaching Respondents Since ~raduation 
of the Teacher Education Program, Teacher Education 
Follow-Up Study, 1980-1983 
Number Percentage 
Reasons for Not Teaching 
Unable to find a teaching job 
Career change 
Continue education 
Other 
Total 
Do these Respondents Plan to Teach in 
the Future? 
Yes 30 38.46 
No 48 61.54 
Total 
Year of Graduation 
Total 
Sex 
-
Mal' 
Fern 
Tot - 
- 
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Based upon graduation year, more than one-third (35.9 
percent) of those seventy-eight respondents graduated in 
1980. Approximately one-fourth of these non-teaching 
respondents graduated in 1981 (24 percent) and in 1982 (25 
percent), while only 14 percent graduated in 1983. 
The sex characteristics of those non-teaching graduates 
were predominately female. Only 2.6 percent were males 
while 97.4 percent were females as reported in Table 4. 
Program Evaluation by Teaching Respondents 
The evaluation ng items asked for those teaching 
graduates to assess their training by rating the identified 
program objectives. The survey and tables were divided into 
five main sections. The program evaluation objective items 
were also divided into five major cluster areas. These 
cluster areas were introduced by the phrase: "To what extent 
did Drake's program prepare you to": 
1. Analyze and plan learning situations? 
2. Guide the learner and manage the learning 
environment? 
3. Analyze and improve your professional behavior? 
4. Analyze the curriculum? 
5. Function in non-institutional roles? 
Within each section were identified a set of specific 
behavioral objectives. One of the basic assumptions from 
the Prine study (1975) was that the developed questionnaire 
objectives reflected the philosophy of the teacher education 
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program. This assumption must still hold true if the evalu- 
ation items were to have validity. Informal discussions 
held by the author with department members and the review 
of literature would support this assumption. 
To assist the reader in understanding the evaluation 
rating items, twenty-four abbreviated program objective 
items were stated in Tables 5-10. (See ~ppendix for complete 
survey questions.) The rating of response by level of degree 
were valued b~ 
1. Of great b 
uing : 
benef. 
2. Of marked benefit. 
3. Of lj 
4. Of no benefit. 
For purposes of this study, positive responses were indicated 
by valuer ~d 2. Negative responses were indicated by 
val 
positive respc 
population ana ~y n 
and 
tot a1 po: 
radual 
pulat: 
m L L - .  
ion WE 
6 present the percentage of 
to the program objectives by the total 
. _ .. study area (elementary and secondary) 
Highly rated objectives by the 
Lowing : 
r l r l  lective item ,J identify learning 
82.2 percent; 
L .  ~~,,ctlve Item 1, "to identify learner character- 
istic ; 80.2 percent; 
3 .  Objective items 2 and 11, 'to identify program 
characteristics "to use resourcesu both at 
79.2 percent. 
Table 5 
~eaching Graduates Percentage of Positive Responses to Objectives by 
Major , Teacher Education Program Follau-up Study, Drake University, 
1980-1983 
Program Objective Rating ~tem ~btal ELEN S K  
TO what extent did Drake's program prepare you to: 
identify learner characteristics 
identify program objectives 
identify learning activities 
select teaching activitiel 
identify camunity charac .cs 
identify munity object 
evaluate learner accm@ishments 
develop relationship between cultural 
and educative process 
open comnunication for teachers and 
learners 
implement individual and group 
environments 
use resources 
physical and mtional behavior 
problem 
racial, ethnic, soc ROmic 
envirorrrnents 
develop philosophy of education 
integrate teach ing techniques 
evaluate your performance 
improve your capabilities 
identify changes in cmriculm 
implement curriculum changes 
relate curriculum to needs 
realistic view of teaching 
participate in professional groups 
participate in extra-curricular 
activities 
participate in social life of 
faculty comnunity 
Table 6 
~eaching  Graduates Percentage of Positive Respmses ta Objectives by 
Graduation Year, Teacher E d m t i o n  Program ~W.3.cm-up Study. 
Drake University, 1980-1983 
Program Objstive Rating Item 1980 1981 I282 1983 
~o what extent did Drake's program prepare you tcr: 
identify learner characteristics 
identify program abjectiwts 
identify learning activitis 
select teaching activities 
identify comnunity characteristi- 
identify amunity objectives 
evaluate learner accxxnplishments 
develop relationship between cultural 
and educative prlocess 
open armmication for teachers and 
learners 
inrplenent individual and groprp 
environments 
use resources 
physical and motional behavior 
problems 
racial, ethnic, socio-econamic 
environments 
develop philosophy of educatim 
integrate teaching techniques 
evaluate your performance 
improve your capabilities 
identify changes in curriculum 
implement curriculum changes 
relate curriculum to needs 
realistic view of teaching 
participate in professional groups 
participate in extra-curr icular 
activities 
participate in social life of 
faculty camunity 
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 he least positive rated objective item by the total popula- 
tion was item 23, "to participate in extra-curricular activ- 
ities" at 39.6 percent. The objective items 1, 2, 3, 7, 9, 
10, and 11 were highly rated by the Elem Major group (80 to 
88 percent). Objective item 1 reported an 88.3 percent 
positive response. Least positive objective item 23 reported 
by the Elem group was 42.9 percent in Table 5. 
The Sec group highly rated objective items 3, 4, 14, and 
15 between 70 and 71 percent as reported in Table 5. Least 
positive rated objective 
Sec group. 
item 
As shown in Table 6, the teaching r 
d 29.2 percent by the 
lents based 
upon graduation year groups highly rated the following 
objectives: 
1980: Objective items 1, 3, and 11 at 76 percent; 
1981: Objective item 3 at 88.9 percent and objective 
items 1, 2, 6, 9, 11, and 14 from 81 to 85 
percent; 
1982: Objective it 
item 3 at 81 
1983: Objective it 
items 2, 3, 
-6 percent. 
As indic 
clan gro 
Lea 
lr gro 
8 
ated in Table 6, 
erceni t )  wer 
:em 10 
. .5 pe: 
nine 
3 objective 
at 8E 
rcent ; 
rcent and objective 
at 90.0 percent and objective 
10, 11, 13, and 14 from 81 to 
of the twenty-four objective 
hly rated by the 1983 gradua- 
items 3 rated by the graduation 
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1980: Objective items 6 and 23 at 36 percent; 
1981: Objective items 19 and 23 at percent; 
1982: Objective items 5 and 6 at 4,., ,arcent: 
1983: Objective item 2 3  at 3 6 . 3  percent. 
The data in Table 7 presents the mean averages of 
responses to the program objectives by ~ajor. From Table 7 
the most positive mean values were: 
Total: Objective item 11 "to effectively use 
resources" at 1.89, objective item 2 "to 
identify program objectives" at 1.95, and 
objective items 3  and 10 "to identify learning 
activities and to implement individual and 
group environments" at 1.96; 
Elem: Objective item 11 at 1.78, objective item 10 
at 1.86, objective item 2 at 1.88, and 
objective items 1 and 3  at 1.90; 
Sec Objective items 3 ,  4 and 1 4  at 2.13. 
Eight of the ram objective mean values re- 
ported bv the ~ L C L ~ L  group were positively rated between 1.78 
and 1.96 st positive mean values, as 
exhibite Table 7, were 2.63 percent from the Total popu- 
lation, percent from the Elem group, and 2.88 percent 
ive item 23, "to participate in for c ~b ject jm the Sec 
extra-cu 
The esents the mean averages of 
by graduation ye  ups. The most 
positive mean values reported were: 
1980: Objective it 
1981 
and I 
ive it 
Table 7 
Mean Averages of Responses to Objectives by Major, Teacher Education 
Program Follow-Up Study, Drake University, 1980-1983 
Program Objective Rating Item mtal ELFPI SEC 
N=101 N=77 N=24 
TO what extent did Drakea s program prepare you b: 
identify learner characteristics 
identify program objectives 
identify learning activities 
select teaching activities 
identify comrmnity characteristics 
identify oommrnity objectives 
evaluate learner accomplishments 
develop relationship between cultural 
and educative process 
open oomnunication for tf I and 
learners 
implement individual and group 
environments 
use resources 
physical and emotional behavior 
problems 
racial, ethnic, socio-econamic 
environments 
develop philosophy of education 
integrate teaching techniques 
evaluate your performance 
improve your capabilities 
identify changes in curriculum 
implement cur r iculum changes 
relate curri to needs 
realistic vi teaching 
participate I r r  r ~ ~ f e s s i ~ ~ l  groups 
participate : icular 
activities 
participate in s o c ~ a ~  d e  of 
faculty comnunity 
Table 8 
Mean Averages of Responses to Objectives by Graduation Year, 
Teacher Education Program Fbllow-up Study, 
Drake University, 1980-1983 
Program Objective Rating Item 1980 1981 1982 1983 
N=25 N=27 N=27 N=22 
TO what extent did Drake's program prepare you to: 
identify learner character istics 
identify program objectives 
identify learning activities 
select teaching activities 
identify cunnunity characteristics 
identify comnunity objectives 
evaluate learner accomplishments 
develop relationship between cultural 
and educative process 
open ccmnunication for teachers and 
learners 
implement individual and group 
environments 
use resources 
physical and emotional behavior 
problems 
racial, ethnic, s o c i ~ c  
environments 
develop philosophy of educatim 
integrate teaching techniques 
evaluate your performance 
improve your capabilities 
identify changes in curriculum 
implement curriculum changes 
relate curriculum to needs 
realistic view of teaching 
participate in prof essiod groups 
participate in extra-cur r icular 
activities 
participate in social life of 
faculty camunity 
1982: Objective item 10 at 1.89 and objective 
item 2 and 11 at 1.93; 
1983: Objective item 11 bjective item 10 
at 1.73, objectivf t 1.77, objective 
item 9 at 1,81, objective item 13 at 1.82 
and objective items 1, 2, and 16 at 1.86. 
The most positive and highly rated mean values were indicated 
by the 1983 graduation year group. Nine of the twenty-four 
program objectives (41.6 percent) r ed high mean values 
between 1.68 and 1.96 for the 1983 graduation year group. 
Overall, the program objective items which indicated the 
imprc 
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t bast 
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3d upon qrac )n year groups 
, --, 11, 12, I-, --, 21, and 24. 
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on mean val ~rted in Table 8, moderate 
ents were indicated by objective items 1, 2, 5, 6, 9, 
and 17. Mean values reported for objective items 22 
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Table 9 
t-Test Results Based up or^ Mean Rverages of Responses to Objectives 
by Major , Teacher Mucat ion Prqrgram Follar-up Study, 
Drake University, 1980-1983 
Program Objective Rating Item Separate Variance Estimate 
(N=77, 24) F Value T Value 2-Tail Prob. 
TO what extent did Drake's program prepare you to: 
identify learner characteristics 
identify program objectives 
identify learning activities 
select teaching activities 
identify comnunity character istics 
identify comnunity objectives 
evaluate learner accomplis~nts 
develop relationship between 
cultural and educative process 
open comnunication for teachers 
and learners 
implement individual and group 
environments 
use resources 
physical and enntional behavior 
problems 
racial, ethnic, sacio-ea 
enviroments 
develop philosophy of educatim 
integrate teaching techniques 
evaluate your performance 
improve your capabilities 
identify changes in curriculum 
implement curr iculum changes 
relate curriculum to needs 
realistic view of teaching 
participate in prof essiod grouPs 
participate in extra-curr icular 
activities 
participate in social li 
faculty cormunity 0 - 1  
the -0 
*denotes no significant difference ar; . - 1. 
**denotes a signif i ifference at the -05 level. 
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data in Table 10 presents the results of a One-way 
analysis of varianc ' - - ~ n m  1 Tukey le program 
objectives based u] the- 
and a 
ion yc 
Test 
'oup rnl 
of tk 
tans. 
sis 2 was tested by the One-way ANOVA and Tukey Test at the 
-05 level of significance. The results produced only one 
program objective to be significantly different at the -05 
level. A difference in degree of mean averages among the 
teaching graduates based upon graduation year was reported 
for objective ! item :o guide the learn nd to manage 
the learning envir leing able to effectively work 
with students from a variety of racial, ethnic and socio- 
economic :groun,,, Mean averages fc lr the 
groups were 2.64, 2-11, 2.07, and 1.82. standard 
multiple range of 3.70 tested the mean u and reported 
krence at the .05 level of icant nones 
objt be rejected 
:es among thc eaching 
 tio on 1980, 1981, 1982, 1983, 
eve] 
ind: 
:he othd- twenty-three objective mean values 
t differences amc e graduation 
n thc 
icatc 
year groups. 
Hypothesis 1: Thel~ 0 ~ 2  no differences in the 
program objectives perceived by the teacher 
education graduates from Drake University based 
lTn,n elementarv and secondary majors. 
znces in the 
2 University's 
sn years of 
ifferc 
Drakc 
re arc 
.- 3..-f "Y1 
r e s p ~ ~ ~ b e ~  VL ,raaud~- uL 
teacher education progrz 
graduation, 1980-81-82-1 
xm bas 
33. 
Table 10 
M a y  ANOVA Results of the Tukey Test on Program Objectives Based 
opsn Graduation Year Means, Teacher Education Program PollarUp 
Study, 1980-1983 
Program Objective Rating Item F Ratio F Probability 
TO what extent did Drake's program prepare yw to: 
identify learner characteristics 
identify program objectives 
identify learning activities 
selecrt teaching activities 
identify comnunity characteristics 
identify comnunity objectives 
evaluate learner accanplisfrments 
develop relationship between 
cultural and educative process 
open comnunication for teachers 
and learners 
implement individual and group 
environments 
use resources 
physical and emtional behavior 
~roblem 
13. racial, ethnic, socio-economic 
environments 3.7750 .0131** 
14. develop philosophy of education ,8363 ,4771* 
15. integrate teaching techniques .7666 .5155* 
16. evaluate your performance -3243 ,8077* 
17. improve your capabilities -9047 ,4418* 
18. identify changes in curriculm ,6008 ,6160" 
19. implement curr iculm changes ,8620 .4636* 
20. relate curriculum to needs ,6965 .5564* 
21. realistic view of teaching .8728 .4580* 
22. participate in professional groups 1.3902 .2504* 
23. participate in extra-curr icular 
activities -4 177 .7407* 
24. participate in social life of 
faculty cunnunity -1474 .93u* 
*denotes no significant difference at the -05 level 
**denotes a significant difference at the -05 level 
4 5  
~ e p r e s e n t a t i v e  responses t o  t h e  four  open-ended ques- 
t i o n s  w e r e  l i s t e d  i n  Tables 11 through 1 4 .  The d a t a  i n  
Table  11 p r e s e n t s  what t h e  respondents believed were t h e  
major s t r e n g t h s  of t h e i r  teacher  education program a t  Drake 
u n i v e r s i t y .  S tudent  teaching and the  p e r s o n a l i t i e s  of t h e  
f a c u l t y  appeared t o  be t h e  main s t r eng ths  of t h e  undergradu- 
ate program. 
The weaknesses were reported i n  Table 12 and seemed t o  
be a l a c k  of supervis ion  during s tudent  teaching and f i e l d  
experienc .nd i n  a d v i ~  Durses and program comple- 
t i o n .  
The d a t a  i n  Table 13 rep reseni ts res ponses t o  t h e  ques- 
t i o n  "how r e l e v a n t  was your program a t  Drake t o  your p r e s e n t  
t e a c h i n g  pos i t ion?"  The maiori tv  of t h e  responses state t h e  
Pro! ?as very relevani lem f o r  t h e  teaching  
a 
t and 
* 
prepa: 
rep:  
m o r ~  
t e n t  and 
cou 
T h i s  ques t  
l e u  qaest ion was 
p r o f e s s i o n .  
The f o u r t h  op 
survey. 
fro1 t e a c h e r  educat iu~l  YL L 
p r o r e s s l o n  t o  s p e c i f y  any need 
rovide 
-- --" 
t h e  gram. 
. I t  
t a t i v e  ~ ~ ~ p o n s e s  t o  cr 
2 f o r  s tuden t  teachinc 
Lty, c 
t h e  last  i t e m  on t h e  
f o r  graduates  
employed i n  t h e  teaching  
t should be de le ted  o r  
The I 
. L - -.. . 
.n Tab d i s p l a y s  
L A V A )  ~nmmencs included 
a t e  of iculum by con- 
:am requirements and develop 
dealxng w i t r ~  u,,., , pr inc ipa l s ,  s tudent  motivation 
and ng. !I 
comments tended 
Table 11 
Representative Req to the Open-E lestim: 
What was the Major strength of Your rrajrm? 
Teacher Education Pollow-up Study, 1980-1983 
~ s p o n s e  Number Responding 
. . I feel the major strength of the program was student teaching. 21 
. . .~xcellent instructors for A-V classes. 4 
Size oj E the c :lasses were small,. .a good teacher/student ratio. 10 
. . .The reading professors were great and always available 
for students. 8 
. . .The program offered a creative positive learning experience. 5 
. . .The field experiences and the 15 hour block were the best. 5 
the rn! 
I E----2l 
... Physical education 5 were 
--- --a 
3t orga 
... I enjoyed the entire psogram anu rarna that all my classes 
were good. 2 
. . .Encouraged active involvement in the cumnmity. 
. . .Special education classes were the msl icial. 8 
. . .Education professors were enthusiastic and showed concern 
for students. 4 
or each studlent by 
4 . . .Individual attentic professors. 
... None - w e .  9 
,ty and the ex 
staff . 
Prograr . . ..
. . .I
. . .My classmate: 
later ia: use rc 
ived an excel lent ec 
Table 12 
Representative Responses to the Open-hded Question: 
What were the Major Wealmesses of the Program? 
Teacher Education Program Follow-Up Study, 
1980-198 3 
Response Number Responding 
. . .The program needs mre supervisim f ran the professors 
during student teaching and other field experiences U 
... The professors need to be better advisors about the program 
and murses to be cunpleted before graduating and for 
certification. 8 
... Poor advisement practices. 7 
... Professors were never available for students when students 
can be available. 4 
... More variety of education professors and instructors. 7 
. . .Need young instructors with new ideas and methods for teaching. 4 
. ..Update sclme professors on what is really happening in the 
classroom. 9 
. . .Tm much theory being taught in the program.. .need mre 
exciting curriculum. 8 
... Curriculum needs to be updated. 4 
. . .Need stronger camunity relations. 3 
. . .More exposure to testing a d  nd to develop a grading system 
that works. 4 
. . .Needed a class on ha* to deal with problem students.. . 
discipline . 5 
.Tao much grouping in classes. 1 - ' xtures needed to be 
prepared by the profess01 
7 
..Lack of n i c a t i o n  between aeparuncnts & professors and 
progranrs. 
3 
systm some p~u~essors is m clear and unfair. 6 
48  
Table 12 (continued) 
. . .Not enough feedback fran the professors to the students ar 
assignments. 5 
... Need to review the course content for the tez a 
program.. .what is being taught and what should be taught for 
the 1990's students. 3 
Table 13 
%presentative Responses to the Open-End&! Question: 
H w  Relevant was Your Program a t  Drake to  Your 
Present Teaching Posit ion? 
Teacher Education Program Follow-up Study, 
1980-1983 
Response 
- 
Lse, onc e does not f i r  
h i s  woc 
c-.. -a 
. . .I'd l i k e  fewer courses in education be r q i r  11d 
provide a greater apportunitv to take other courses rur 1n~1- 
teaching purposes. . . in ca Id a teaching job. 5 
. . .Very relevant 21 
. . .Prepared KE very wel l  for ny teaching position. I am pleased 
to be a teacher. Ill 
. . .Not very relevant. 
... Student teaching prepared me the most for my job. ll 
. . .That is a good question that I cannot honestly answer. 1 
. . .The education classes gw 
. . .Changed careers., .no la? jer teal 
tion for teaching. 9 
. . .None - no response, 
Table 14 
~epresentative Responses to the Open-Ended Question: 
What Specific Needs Should be W e d  or Deleted? 
Teacher Education Program Follow-up Study, 
1980-1983 
Response ?&nnber Responding 
. ..mre reading classes need to be added to the program. 5 
. . ,Need to develap a oourse on "haw to deal with your principalw 
and "how to deal with the parents." 4 
... Need to develop another owrse for motivating your students. 3 
... Update curriculum on lesson plans and better ideas for teaching 
methods. 8 
. . .masize continuing education once in the teaching field. 5 
. . .Longer time for student teaching needed. Also, it should be 
everyday. 11 
... Mre courses in reading and math are needed for the core 
program. 7 
. . .Start student teaching e-ure in freshman and sophamre 
years. 10 
. . .Teachers need complter classes and haw to teach amgmter uses 
to your students. 3 
... More supervision and direction from student teaching advisors. U 
...Need more special education courses. A l l  elementary teachers 
should be required to take six havs of special education 
classes. 6 
. . .Encourage students to be c d in double majors. 5 
m effe 
L--~-AI 
... Offer a basic "surv: substituting. 3 
...Raise your requirements rcr r r ~  L-USL edll~~~ion Program* 
Interview candidate! 
need more good teacl 
2 
. . .Overhac 
4 
- - 
14 
r- --- 
-e they .to the 
ding tl il the 
. . or! 
- 
t o  r e f l e c t  t h e  need f o r  some program improveme 
deve lopment . 
Chapter  Four presented t h e  da ta  analyzed . for 1 
3 course 
this study. 
The summary, conclus ions ,  and recommendations of t h i s  study 
are r e p o r t e d  i n  t h e  following chapter. 
CHAPTER FIVE 
Summary, Concl 5 and Reconu rnendat 
T h i s  s tudy was designed t o  obta in  information from t h e  
1980 th rough  August, 1983, graduates of . !ac her  ntion 
Program a t  Drake University.  Surveys were mailed t o  277 
g radua tes  of t h e  undergraduate education :am. Returned 
surveys  of 179, 64.4 percent ,  3ted of which 101 
surveys  w e r e  used t o  eva lua te  P L V L J L Q ~  ob jec t ives  based 
upon t e a c h i n g  experience f o r  t h i s  study. 
the Te 
The survey s i m i l a r  t o  the ones used by Means i n  1973 
and 1979, subsequently,  by P r i n e  i n  1975, and Smith i n  1980, 
w a s  s t r u c t u r e d  t o  obta in  da ta  t o  answer t h e  following ques- 
t i o n s  : 
c n e  euucatitm yrdduates  have 
. s i n c ~  iua- 
[ram a :e 
What percentag 
been employed 
t i o n  from the  
Univers i ty?  
teachi 
zr Edu 
s i t ion  
I Prog 
e grac 
t Drab 
i v e r s i t y  College of Education 
t h e i r  a b i l i t y  t o  analyze and 
tuat ions i n  the  classrooms? 
How do t h e  Dra 
g radua tes  perc  
~ l a n  l e a r n i  
ke Un: 
e i v e  I 
t o  1 
How 
ng sil 
3 thei 
rn inq  environment? 
.r abi  l i t y  t o  radual do these  g 
age t l  manl 
How 
le l e a  
t i v e s  rceivc 
---- . 
rake. g 
. 
radual 
. - 
t e s  pe 
- - -  ---- in terms O r  
be tea 
. - - -7- 
t were tne s ~ r e r ~ q t h s  o 
t were r ; r l e  W C ~ W I Z S S ~ S  ./ 
7. What changes i n  employment and education have 
occurred s i n c e  graduation from the arogram? 
- L-- 
and I ~ e s c r i p t i v e  s were used 
f o r  d a t a  a n a l y s i s .  me t - T e s t  procedure was u t i l i z e d  t o  
neans) 
test Hypothesis  1 f o r  d i f ferences  among the  Major mean va lues  
a t  t h e  . 0 5  l e v e l  of s ignif icance.  A one-way ana lys i s  of 
v a r i a n c e  was used t o  test t h e  da ta  f o r  hypothesis 2 f o r  
d i f f e r e n c e s  a t  t h e  .05 l eve l .  when a s i g n i f i c a n t  d i f f e rence  
occur red  i n  t h e  means, t h e  Tukey T e s t  was employed t o  de te r -  
mine e x a c t l y  where t h e  d i f ferences  ex i s tna  i 
i 
of t h i s  1 o r d e r  t o  answer the. q 
s tudy ,  two hypotheses were t e s t ed .  The hypotheses and t h e  
I 
1 
conc lus ions  based upon the analys is  of the da ta  were: I 
Hypothesis  1: There a r e  no d i f ferences  in t h e  pro- 
gram o b j e c t i v e s  perceived by t h e  teacher  education 
g radua tes  from Drake Uni :y based upon elementary 
and secondary majors. 
d i f ference  i n  mean va lues  The presence  
from t h e  t - T e s t  procedul . ,,,,:ted in  Table 9 ,  ob jec t ive  
provi  ded ac 
. . - . - - 
i t e m s  1, t h a t  four  
d i f f e r e n c e s  existed among t h e  percepclurls UL L H ~ :  =aching 
g r a d u a t e s  by Major 1. The 
- 
a ,  Sec reject  (IE len 
i n  TE 
and C 
r e s u l t s  of  t h  
i n d i c a t e d  t h a t  tne respc of t h e  Elem --- - 
l e v e l  
- 
mean 
- - 
when 
w e r e  s i g  
val  rere t f o r  each program objec t ive  item. NO 
- - 
' 7n i f i can t  dlLLrrences were found i n  t h e  o ther  n ine teen  
a n t l y  
Lues h 
o b j e c t i v e  i t e m s .  
~ y p o t h e s i s  2: There a r e  
responses  of t h e  graduate 
t e a c h e r  educat ion program 
gradua t ion ,  1980-81-82-83. 
Eferences i n  t h e  
h a k e  Universi ty 's  
1 upon years  of 
The presence of a s i g n i f i c a n t  ( in mean values 
from t h e  one-way ANOVA procedure reported i n  Ti 0, 
o b j e c t i v e  13,  provided a d e q u a t  
' lence ind ica t ing  t h a t  
o n l y  one d i f f e r e n c e  ex i s t ed  am ; of t h e  
sble 1 
upon 
1 C s  r r i  
sduati  t e a c h i n g  r e p r e s e n t a t i v e s  based year of grz .on, t o  
reject ~ y p o t h e s i s  2 -  Tho resu,,, "1 t h e  Tukey procedure re-  
p o r t e d  i n  Table  10,  the responses of t h e  1980 t h a t  1 
subgroup were s i g n i f i c a n t l y  d i f f e r e n t  a t  - 35 l e v e l  from t h e  .( 
Nn 0.1 t h e  o t h e r  subsroups of graduation yc----  -.- -:her d i f f e r -  
ences  we3 
Other  f i n d i n g s  
1. Graduates 
predominately e: 
female. 
program auring 1980.-83 w e r e  
lucation majors and Lemen t ary ec 
2. O f  t hose  teaching respondents, 23.7 percent 
remained i n  t h e  Des Moines area. 
3 .  Almost ha l f  of t h e  r e s ~ o n d e n t s ,  45.5 percent ,  
completed 2ar of ling s ince  graduation. 
4.  Approximately 64 .3  percent of t h e  respondents 
had ve ry  and somewhat s a t i s f i e d  a t t i t u d e s  about 
teaching .  
e l y  1: 
d a rn; 
. ? - -  
7.8 pe 
s s t e r s  
e resl  
ist dc ,ximat ea rne  
-I 
s i n c e  graauatlo1 
ing graduates  
re Universi ty  
t e a c ~  
t DraE 
E t h e  
lits a jximately 1: have earne  ' - > = i t i o n a  
s i n c e  grad 
program. 
e n t  oJ
1 ,-Val - - -  
r educ - - 3 from 
7 .  Mean values  of 1.00 t o  2.00 were considered 
t o  be p o s i t i v e  and mean values of 3.00 t o  4.00 
w e r e  considered t o  be negative a s  r e  
~ a b l e s  7 and 8. No objec t ive  mean v 
repor ted  a t  t h e  3.00 t o  4.00 level .  
portec 
alues  
1 i n  
were 
8. Teacher education program objec t ives  based upon 
graduat ion  year groups indicated very p o s i t i v e  
program improvements i n  41.6 percent of t l  
o b j e c t i v e  i tems from 1980 through 1983. 
9. The 1983 graduation year group indicated t h e  
h i g h e s t  mean values based upon program objec- 
t i v e s .  This indica ted  t h a t  some program 
improvements were accomplished durin four  
y e a r s  of graduation groups, from 198 L983. 
10. Most Drake graduates believed t h a t  t n e  teacher  
educat ion  program was very relevant  and prepared 
them f o r  t h e  teaching profession. 
11. The major s t r eng th  of t h e  teacher education 
program was t h e  s tudent  teaching experience 
whi le  t h e  Pack of supervision during s tudent  
t each ing  and advisement needed improvement. 
12.  Overa l l ,  t h e  teacking graduates of Drake's 
t e a c h e r  education program indicated p o s i t i v e  
feedback about t h e  program, and a need f o r  
a d d i t i o n a l  course development. 
The f i n d i n g s  and conclusions of t h i s  study l e d  t o  t h e  
fo l lowing  recommendations : 
1. TO encourage o ther  researchers t o  obtain continuous 
feedback based upon course evaluat ions,  course content ,  
S tandardized  examinations, and program requirements. 
2.  The o f f i c i a l s  a t  Drake University,  College of 
Educat ion,  who a r e  resp 
educa t ion  program, shoula revlew L 
t o  examine which objec t ives  of t h e  
the  undergraduate teacher  
&- +=;?dings of this study 
ram were accomplished 
56 
and which o b j e c t i v e s  were in need of modification. 
3.  T h i s  researcher  recommends t h a t  follow-up s t u d i e s  
of t h e  t e a c h e r  education program should be conducted on a 
r e g u l a r  bas i s  every t o  f i v e  years  t o  i d e n t i f y  t r ends  and 
t o  s t r e n g t h e n ,  where appropriate ,  the  program requirements, 
course  c o n t e n t ,  and t h e  s t a t e  requirements f o r  c e r t i f i c a t i o n .  
4 .  F u t u r e  s t u d i e s  should examine the  curriculum, 
f a c u l t y ,  methods of i n s t r u c t i o n ,  f i r s t  year teachers ,  and 
r e s p e c t i v e  supervisors .  These s tud ies  may need t o  review 
t h e  c o n t e n t  of courses  required f o r  the  education degree 
and t h e  t e a c h i n g  profession " job  market," i n  hopes of pre- 
p a r i n g  t o d a y ' s  b e s t  teachers  f o r  tomorrow's leaders .  
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APPENDIX 
Drake University - College of Education 
Program in Elementary Education 
Name 
S.S.8 
I. Professional Education Courses (52 Sem. Hrs.) 
A. The Freshman Year (6 hrs.) 
- 
Ed 4 INTRO TO EDUCATION (3) 
- 
Ed 5 INTRO TO EDUCATION (3) 
B. The Sophomore Year (3 hrs.) 
Ed 94 EDUCATIONAL PSYCHOLOGY (3) 
-
C. The Junior Year (22 hrs.) 
CHILD DEVELOPMENT ( 3 )  
Ed 166 SCHOOL OBSERVATION (1) 
-
HUMAN =LA. TRNG. (3) 
Ed 53 CHILDREN'S LITER. (2) 
-
Ed 125 TCHG. ELEM. SCIENCE (3) 
-
Ed 126 TCHG. ARITHMETIC (3) 
-
Ed 127 TCHG, LANGUAGE ARTS (2) 
-
Ed 128 TCHG. SOCIAL STUDIES (2) 
-
Ed 129 TCHG. READING (3) 
-
D. The Senior Year (16 hrs.) 
Ed 157 STUDENT TCHG. ELEM. (10) 
-
Ed 168 ANAL./EVAL. OF TCHG./LRNG. (3) 
-
Ed 169 EDUC'L. MEDIA (3) 
7 
E. Activity Courses (2 hrs.) 
F. Additional Methods Courses (3-9 hrs.) 
Art 
- 
Mus 
- 
P.E 
- 
valqmation Electives (hrs. vary) 
Add 
a 
J Fields (Minors) 
y Chi:,. ,19 hrs.) 
PEC 120 ( 3 )  
CHED 116 (3) 
ECHED 1 2 1  ( 3 )  
- 
ECHED 1 2 2  (3) 
- 
P.E. 1 2 4  ( 2 )  
- 
ECHED 1 5 9  ( 5 )  
- 
B. R e a d i n g  ( 9  h r s . )  
READ 1 6 0  (31 
- 
READ 1 7 5  i 3 j  
- 
READ 1 7 8  (31 
C. C o a c h i n g  ( 2 2  hrs.) 
- 
7 1  or BIO. 
TECK ( 2 )  
TECH ( 2 )  
7 2  ( 3 )  
7 3  ( 3 )  
1 3 6  ( 2 )  
. 1 9 1  ( 3 )  
h r s . )  
- 
H e a l t h  S c i e n c e  ( 2 4  
P.E. 7 1  or BIO. 2 
- 
HEA-S 1 3 T ( 2 )  
- 
HEA-S 1 6 5  ( 3 )  
- 
HEA-S 1 6 7  or PHARM 
- 
HEA-S 1 8 0  (3) 
- 
ELECTIVE (31 
( 4 )  or BIO. 
- 
1 7 9  ( 3 )  
- 
ELECTIVE i 3 j  
- 
ELECTIVE (3) 
P h y s i c a l  E d u c  . ( 3 8  h r s  
or BIO. 
- 
BIO. and 
-P.E. 7 1  ( 4 )  
- 
Ed 1 9 0  (31 
-
HEA-S 135- ( 
7 
HEA-S 1 6 5  ( 
- 
P.E. 7 2  ( 3 )  
- 
P.E. 7 3  13) 
- 
P.E. ACTIV. 
- 
P.E. ACTIV. 
- 
P.E. 
- 
P.E. 
- 
P.E. 
-- WE. 
ACTIV. ( 2 )  
1 8 7  ( 3 )  
1 9 6  or P.E. 1 9 8  ( 3 )  
TECH. ( 2 0  
ELEC. ( 4 )  or P.E. 123 ( 3 )  and P.E. 1 2 4  ( 2 )  
~ e c r e a t i o n  ( 1 9  h r s . )  
REC. 28  ( 2 )  
- 
REC. 9 0  ( 2 )  
- 
REC. 1 4 2  ( 3 )  
- 
REC. 1 7 5  (3)  
R E C ~  183 i 3 j  
- 
REC. 1 9 0  ( 3 )  
REC. 1 9 4  ( 3 )  
Special Ed (MD) (31 hrs.) 
SPECD 120 (3) 
- 
SPECD 143 (3) 
- -- 
SPECD 
- 
SPECD 
- 
SPECD 
- 
P.E. 1 
- 
READ 1 
- 
SPECD 
- 
SPECD 
- 
H. Special Ed (BD) (32 hrs.) 
SPECD 120 (3) 
- 
SPECD 140 (3) 
- 
SPECD 141 (1) 
- 
SPECD 150 (3) 
- 
SPECD 151 (3) 
- 
SPECD 152 (3) 
- 
SPECD 153 (3) 
SPECD 154 (3) 
-SPECD 155 isj 
- 
SPECD (5) 
- 
I 
111. General Requirements (43 sem. hrs. - not including 
D. Electives) 
I 
, soc :ial Science (15 hrs.) 
POL-S 73 or HIST. 101 or HIST. 102 (3) 
- 
sot. 7 3  (T 
- 
HIST, ELEC (3) 
7 
ELECTIVE (3) 
- 
ELECTIVE ( 3 )  
- 
B. ~nglish/Hum. (15 hrs.1 
ENG. 1 (31 
- 
LIT./COMP. ( 3 )  
- 
COMM. (33 
- 
ELECTIVE (3) 
- 
ELECTIVE (3) 
- 
ience/Math (13 hrs. ) 
LAB SCI. ( 4 )  
- 
ELECTIVE (3) 
- 
DRAKE UNIVERSITY 
SECONDARY EDUCATION PROGRAM 
Name S.S.# 
Local Address Phone 
Transfer From Hours Transferred 
Major Teaching Field 
Adviser Today's Date 
EDUCATION: 31 Hrs. Taken Needs 
ED 4-1 
ED 4-11 
PSYCH 1 
ED 94 
ED 165 
Prof. Block I1 
ENGLISH: 6 Hrs. 
ENG 1 
ENG 57, 61 Or 6 3  
THE HUMANITIES: 6 Hrs. 
THE SCIENCES: 10 Hrs. 
THE SOCIAL SCIENCES: 12 Hrs. 
HIS 
POL 
PHYSICAL EDUCATION: 2 Hrs. 
PE 10, 32 o r  62 
COMMUNICATIONS: 3 Hrs. 
ELECTIVES: 
MAJOR TEACRING FIELD: 33-36 Hrs. 
66 
Needs 
NOTE: Consult the University Catalog for further details. 
STATEMENT OF REQUIREMENTS 
Humanities requirement: Six semester hours of approved 
courses in appreciation and history of art, music and 
theatre: foreign language (upper division); literature: 
philosophy, religion, Humanities 1 and 181. 
Science requirement: Ten semester hours of approved 
courses in astronomy, biology, chemistry, geology, 
mathematics (and computer courses), physical science 
and physics. One course must be a laboratory course. 
Social Science requirement: Twelve semester hours of 
approved courses in economics, geography, history, 
political science, social science and sociology. Each 
candidate for certification in Iowa must successfully 
complete a two-hour American History course or American 
National Government course. This requirement may 
also be met by completing both Social Science 51 and 52. 
Physical Education requirement: Physical Education 10 - 
Physiological Aspects of Human Movement (two semester 
hours), is required of freshmen women in either semester 
of the freshman year. Two semester hours of PE 32 or 
62, Techniques and Form, are required of men in the 
freshman year. 
Communication Skills requirement: Three semester 
hours from English 101, 117; Journalism 30, 111; 
Speech Communications 73, 75, 123, 170. 
The methods course appropriate to the teaching fields 
is required: Education 141, for English, Education 143, 
for Social Science, Education 139 for Science-Mathematics. 
and Education 188 for Business Education. 
Dear Drake Graduate: 
The College of Education is currently conducting an 
evaluation of its programs and objectives of the undergradu- 
ate teacher education program at Drake University. 
The people best qualified to assist us in obtaining 
reliable feedback are our recent graduates. Therefore, we 
I 
are asking you for a few minutes of your time to complete 
i 
I 
the enclosed survey and return it before March 17, 1984. 
The surveys are coded for data interpretation, however, I 
all the information will remain confidential and no indi- 
vidual will be identified during data processing or reporting. 
We need your assistance in this important evaluation 
task. Thank you for your help and cooperation. 
Sincerely, I 
I I 
1 1  
Alfred Schwartz, Dean 
Enclosures 
March 30, 1984 
Dear Drake Graduate; 
The College of Education is currently conducting an 
evaluation of its programs and objectives of the under- 
graduate teacher education program at Drake University. 1 
The people best qualified to assist us in obtaining I 
reliable feedback are our recent graduates. Therefore, I 
we are asking you for a few minutes of your time to com- 
plete the enclosed survey and return it before April 20, 
1984. 
The uuLveys are coded for data interpretation, however, 
all the information will remain confidential and no indi- 
vidual will be identified during data processing or 
reporting. 
I 
We need your assistance in this important evaluation 
task. Thank you for your help and cooperation. I 
Sincerely, 
Alfred Schwartz, Dean 
AS/am 
Enclosures 
UNDERGRADUATE PROGRAM EVALUATION 
DRAKE UNIVERSITY 
As a part of an effort to appraise the effectiveness of 
our teacher education programs we are soliciting reactions 
from our graduates related to aspects of the teacher educa- 
tion program. You have been selected as a representative of 
your graduating class for this survey. Your name is not 
requested so that all information will be completely confi- 
dential, Your openness and accuracy in completing this 
survey is greatly desired. 
DIRECTIONS: If you are teaching or have taught, please com- I 
plete the entire form. If you have not taught, please com- I 
plete only PART 1. I 
PART 1. GENERAL INFORMATION 
A. Undergraduate Major 
Elementary Area of Concentration 
secondary Major Minor 
Special Education I 
Area of Concentration 
Health, Physical Education, Recreation and Dance 
Year Graduated 
B. Sex: Male Female 
C. If not currently teaching or have not taught, check 
primary reason: 
- 1. Unable to find teaching position 
2. Another career 
-
3. Further education 
 4. Dissatisfied with teaching 
5. Other (specify) 
D. Do you plan to teach in the future? 
Yes No 
71 
E. Any additional education since securing your 
bachelor's degree? 
Number of credits 
Name of ~nivessityq 
Degree 
PART 2. STATUS IN TEACHING 
A. Name and address of school 
B. Number of years teaching: 
In elementary schools 
In secondary schools 
C. Check the most appropriate description of your 
present attitude about teaching: 
- 
1. Very satisfied 
2. Somewhat satisfied 
- 
3. Neutral 
Somewhat dissatisfied 
Very dissatisfied 
PART 3.  DIRECTIONS: In this section, p l e a s e  evaluate your 
perceptions of how the program at Drake University 
prepared you to per fom the following objectives. 
Please use o n l y  your preparation a t  Drake Univers i ty  
when considering your answer, nak what you have 
learned on the job or at o t h e r  universities. I?kase 
circle the a p p r o p r i a t e  number to indicake the value 
of your t r a i n i ~ g  a-k Drake: 
l. of qreat benefit 
2, a£ marked benefit 
3, of little benefit 
4 ,  of no benefit 
To what extent di6 the Drake program prepare you to: 
A, Analyze aria pZan l e a rn ing  situations by being able to 
e E S e c t i ~ ~ 1 y  2 
i8enkify leaner ehamcteri;stics- - * -. - .  .a 1 2 3 4 
establish program ahjectives 
appropriate to learner characteristics... 1 2 3 4 
select learning acti~iaes.-.,.....--~--~ 1 2 3 4 I 
p H a n  teaching activities that integratz I 
program objectives and indiviaual I 
learner differences...................... 1 2 3 4 
identify community characteristics....... 1 2 3 4 
program objectives which consider the 
community's characteristics.............. 1 2 3 4 
evaluate learner accomplishment of 
............................... objectives 1 2 3 4 
develop an awareness of the relation 
between socio-cultural factors and the 
........................ educative process 1 2 3 4 
B. Guide the learner and manage the learning environment by 
being able to effectively: 
establish open communications between 
learners and between learner and 
teacher...........................*.. 
implement individual, small and large 
- 
group................................ 
use available resources.............. 
work with physical and/or emotional 
behavioral problems.................. 
work with students from a variety of 
racial, ethnic, and socio-economic 
backgrounds.......................... 
C. Analyze and improve your professional behavior by being 
able to effectively: 
1. develop and expand a philosophy of 
education................................ 1 2 3 4 
2. integrate your lifestyle, temperament, 
and abilities with various teaching 
techniques....,.......................... 1 2 3 4 
3. evaluate your performance..............,, 1 2 3 4 
4. improve your capabilities as a teacher... 1 2 3 4 
D. Analyze the curriculum by being able to effectively: 
1. identify needed changes and improvements 
........................ in the curriculum 1 2 3 4 
2. work with school and community to plan 
......... and implement curricular changes 1 2 3 4 
3. relate current curriculum and social 
la1 needs....................... 1 2 3 4 and 1 
-L: E. Funr;~~ulr 111 ~on-institutional roles by being able to 
effectively: 
1. establish a realistic view of teaching ... 1 2 3 4 
2. participate in professional groups....... 1 2 3 4 
3. participate in, plan, or direct 
.......... extra-curricular activities,,,. 1 2 3 4 
4 ,  participate in the social l i f e  of khe 
f a c u l t y  c o m ~ n i t y . ~ . ~ , , , ~ . ~ ~ ~ ~ . ~ . ~ ~ ~ ~ ~ ~ ~ ~  1 2 3 4 
Please respond to the foPPowing open-ended questions, Be 
specific in all comments an6 recomen?dati~ns~ 
A, Wha e the major strengths sf Drake" Teeaches Educa- 
t i o  gram? 
t were t h e  weaknesses? 
C, KQw relevant was your program at Drake Lo your present 
teaching position? 
D. What specific needs should be added or deleted to our 
teacher education program? 
to Objectives, wcher mmti~rt 
Drake University, E980-I483 
- 
Positive Mearz 
Program Objective Rating Item @1=21) A-age 
identify leantes characterist.ics 
identify program objectives 
identify learning act iv i t ies 
select teaching activities 
identify sty characteristi.cs 
identify comnunity &jectives 
evaluate learner accanpIishmnts 
develop relationship between c u l u  ad 
educative process 
open camrunicatim for teachers and 1.eamers 
implanent individual and group -& 
use resources 
physical and m t i d  behavior pmblens 
racial, ethnic, socio-economic envimmmts 
develop philosophy of educatim 
integrate teaching techniques 
evaluate your performance 
improve your capabilities 
identify changes in curriculum 
implenent curriculum changes 
relate curriculum to needs 
real is t ic  view of team 
participate i n  professional p q s  
participate in extra-curridlar activities 
+&pate in social l i f e  of f a d t y  
---wzity 
Table 16  
Health, Physical Education, Recreation and Dance mjor Graduates 
Positive Responses and Pkan Averages to Objectives, Teacher 
Education Program Follow-up Study, Drake University, 
1980-1983 
Positive Mean 
Prog~am Objective Rating Item (N=4) Percentage Average 
To what extent did the Drake program prepare you to: 
identify learner characteristics 
identify program objectives 
identify learning activities 
select teaching activities 
identify ccmmmity characteristics 
identify cQmnunity objectives 
evaluate learner acccsnplishts  
develop relationship between cultural and 
educative process 
open ~Qnrnznication for teachers and 1-s 
implement individual and group environments 
use resources 
physical and emtianal behavior problarcs 
racialS ethnic, socic-eamcenic enviranments 
develop philosop& of education 
integrate teaching techniques 
evaluate your pe r fomce  
improve your capabilities 
identify changes in curriculum 
implment curriculum changes 
relate curriculum to needs 
real is t ic  view of teaching 
participate in professional groups 
paaicipate in extra-curricular activities 
participate in social l i f e  of faculty 
-ty 
